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The intention of this Recovery Curriculum:  
 
Our ‘Rainbow Recovery Curriculum’ is based on the work of Barry Carpenter and focusses on rebuilding our 

pupils’ self-esteem, confidence and sense of belonging following lockdown. During lockdown, pupils (and 

adults) experienced 5 key losses (among others): routine, structure, friendship, opportunity and freedom, 

leading to feelings of anxiety.  

 

An anxious child is not a learning child and the purpose of this Recovery Curriculum is to provide our pupils 

with a holistic recovery from the losses they have experienced, personalised to their needs. The focus is to 

re-build trust and relationships in school and support pupils to feel secure in this different school 

environment. We are supporting pupils as they re-learn how to learn, progressively ‘re-awakening’ pupils’ 

prior learning using a range of creative and engaging teaching strategies.  

 

Pupils need to be given space and time to process what has happened and express their responses and, to 

do this, 5 levers are integrated throughout the Recovery Curriculum:  

1. Relationships: as kind, empathetic and compassionate teachers we can rebuild bonds and support 

pupils to enjoy school again so they want to return.  

2. Community: children need to feel like they belong in their new community and class bubble.  

3. Metacognition: re-learning how to learn.  

4. A transparent curriculum: co-constructing our curriculum with pupils; making the learning journey 

clear. 

5. Space: pupils need space to go out physically and release their energy and creativity, following a 

prolonged lockdown.  

  

All pupils will respond to the return to school differently. Some will be keen to get back into their normal 

routine, whereas others will need a longer period of transition. Planning will therefore be flexible and 

adaptive in response to pupil needs.  

Aims 

Our aim is to provide a full and rich curriculum. In order to facilitate this, connections will be made across 

our ‘Creative Curriculum’ using a range of imaginative approaches, allowing pupils to have the time and 

space needed to reflect and transition successfully back into school.  

The overarching purpose of the framework is to ensure that the critical skills, knowledge, values and 

attitudes for each year group are covered over a reduced time-period to enable lost learning to be caught 

up. 

The purpose of the recovery curriculum framework and subsequently revised short term planning is to:  

 Ensure that meaningful teaching proceeds during the Autumn Term  

 Assist teachers with guided pacing and sequencing of curriculum content and assessment  

 Enable teachers to cover the essential core content in each phase within the available time  

 Address assessment overload to recoup time loss 

 Assist teachers with planning for the different forms of assessment  

 Ensure learners are adequately prepared for the subsequent year in terms of content, skills, 

knowledge, attitudes, and values 



In addition, the principles below have guided the process of curriculum reorganisation and trimming:  

 Maintain the spiral development of values, attitudes, concepts and skills, extension, consolidation 

and deeper understanding leading learners towards the final learning outcomes 

 Efficiency – less teaching time but more effective learning outcomes  

 Inclusivity – learning experience must cater for different types of learners by providing varied 

learning experiences that take into account current attainment levels  

 Validity – the relevance of the content to the stated goals and outcomes of the curriculum  

 Utility – the content must lead to the acquisition of values, attitudes, skills and knowledge that are 

considered useful for transition to the next level and have relevance to the contexts in which 

learners live 

 Feasibility – analyse and examine the content in the light of the time and resources available 

 Coherence – systematic curriculum mapping must have horizontal, vertical, subject area and 

interdisciplinary coherence 

 Emphasise assessment for learning as a teaching strategy as opposed to assessment of learning to 

achieve the learning outcomes of each subject  

Organisation 

 

The recovery curriculum will be delivered through a cross curricular approach, with structured, motivating 

activities.  

 

The framework proposes curriculum reorganisation and trimming as two of the strategies to create 

opportunities for curriculum recovery.  

 

The purpose of curriculum reorganisation and trimming is to:  

 Reduce the envisaged curriculum to manageable core content including skills, knowledge, attitudes 

and values so that there is ample room for deep and meaningful learning  

 Define the core knowledge, skills, attitude to be taught and assessed more specifically so that it 

provides guidance and support to teachers 

 Align curriculum content and assessment to the available teaching time 

 Maintain the alignment in the learning trajectory for learners, without compromising learners’ 

transition between the previous and current year group  

 Present a planning tool to inform instruction during the Autumn Term 

Recovery Curriculum activities will be embedded throughout Autumn term planning, especially up to 

October half term (this could be in the form of regular 10-20 minute Recovery Curriculum breaks or longer 

lessons e.g. blocked Maths lessons during the morning).  

There will be a focus on children’s wellbeing and mental health.  

 

‘Catch up’ content delivered in the Autumn, based on the previous year’s objectives, must lead to the 

acquisition of values, attitudes, skills and knowledge that are considered useful for transition to the current 

year group objectives in order to support progression. 

 

As such, English and Maths will be re-introduced in a functional way, initially focusing on the non-

negotiable key concepts, knowledge and skills that are the most important components for progression; key 

learning objectives that all pupils need to understand before being able to start a new concept. 



For the Foundation subjects, where possible, concepts and knowledge missed from Year B topics will be 

incorporated into Year A topics, taught at a later date or covered again within the key stage.  

 

In addition to planned opportunities for learning, staff will look for opportunities to support and develop 

incidental learning in all situations. We know that when children are engaged, their learning is deeper and 

more meaningful.  

 

The Recovery Curriculum will be constantly evaluated, and content adapted as necessary For example, 

once staff feel that their class are ready to move back to a more ‘normal’ timetable and style of learning, 

then we will move towards this. All pupils will recover in their own time so high levels of differentiation and 

individualised approaches will be used, as always.    

 

Assessment 

In line with curriculum trimming and re-organisation, assessment will be aligned to ensure that only key 

points in the learning process are assessed summatively while formative assessment is emphasised to 

ensure that core concepts and skills are mastered.  

In school-based assessment, the focus is on assessment for learning as opposed to assessment of learning 

to achieve the learning outcomes of each year and subject. In this context, the framework for curriculum 

recovery requires a reduction in summative assessment to create space for more teaching time. 

In the Autumn Term, AFL, the use of quizzes and cold writes used as part of everyday teaching will 

culminate towards assessment judgements made against the previous year’s key objectives, and only 

against current year group expectations where evidence is strong and performance is consistent. 

From the Spring Term, AFL will be used in conjunction with our usual assessment cycle procedures, which 

consist of:  

 White Rose End of Unit Assessments  

 White Rose End of Term Assessments  

 Accelerated Reading Star Reading Test Y3 Baseline 

 Accelerated Reading Star Reading Test Y4-6 ZPD  

 Rising Stars Written Comprehension Tests bar Y2&Y6  

 GP and Spelling Test out of 20 (No GP in Y2) 

 Writing assessment based on Hot Write tasks T4W 

Implementation Dates  

To meet the above-mentioned objectives, the overview of topics per term and annual teaching plans per 

subject have been trimmed and/or reorganised for the year 2020-21. The revised teaching and assessment 

plans are effective from 25th August 2020 and are expected to last throughout the Autumn Term.  

 

 

 

 

 



Rainbow Action Plan  

Our Recovery Curriculum is a systematic relationship-based approach, built around the research by the mental health expert Barry Carpenter. The aim of our 

Recovery Curriculum is to re-ignite the flame of learning in each and every one of our children, whilst supporting them with their mental health. 

OVERARCHING GOALS  
 

 Our Recovery Curriculum ensures that children are equipped with the knowledge and skills to succeed as learners 

 Pupils fulfil their potential and experience success through an educational environment which responds to individual need, stimulates and challenges each 
child and provides well-defined, flexible pathways for all learners 

 The school provides inspirational and outstanding teaching and learning to all pupils across a broad and rich curriculum 

 We raise standards across the school so that all pupils make substantial and sustained improvement in each year group and across the curriculum 
 

SUCCESS CRITERIA - By the end of the Autumn Term, the Leadership team will have monitored and seen… 
 

 Classroom based staff who have a deep understanding of highly effective pedagogy resulting in pupils making accelerated progress 

 High quality assessment for learning being used to address any drop in standards through learning focused planning and targeted feedback that moves 
learning on rapidly 

 Pupils who can confidently discuss and explain their learning, explain their strengths, are eager to know how to improve their learning, are able to 
articulate their next steps and demonstrate that they can act on these to improve their learning 

 Teaching which effectively deepens the children’s understanding through high quality and consistent challenge  

 Teachers systematically and effectively checking pupils’ understanding throughout lessons, acting swiftly to clarify any misconceptions 

 A rich, exciting and engaging curriculum which inspires all learners to make exceptional progress 

 SIMS assessment and progress information being used with precision to inform teaching and to target interventions as appropriate 

 Pupils learning the essential knowledge, skills and understanding of curriculum subjects through an imaginative and exciting cross-curricular approach 
 

Key Priorities Actions Intended Impact 

Lever 1 
Relationships 

We need to invest in and 
restore relationships 

across the school 
community and where 

necessary provide extra 
support for our pupils 

 Regular interaction between home and school by staff via 
Dojo/email/Tapestry  

 Phone calls for SEND and/or vulnerable children  

 Pick up/drop off times – Headteacher and Business Manager 
to meet and greet 

 Regular updates to the website re: the recovery curriculum 

 Continue to communicate openly with parents  

Developmentally appropriate strategies and interventions 
support a successful transition back to school and facilitate 
learning.   
 
Pupils understand their emotions and feelings, and begin to 
process the experiences they have had. They will rebuild 
relationships and re-learn how to interact positively with 
others.   



  Some children will need a focused recovery intervention 
programme personalised to their needs. Some may also need 
a deeper, longer lasting recovery period 

 Structured play, circle time, planned opportunities for 
collaborative work, opportunities for socialisation 

 Professional development for staff on Emotional Support 
Strategies   

Children will be supported to engage with self-regulation 
strategies which will help them to feel safe and calm. 
 

Lever 2 
Community 

We need to listen to what 
has happened to pupils 

during this time, 
understand the needs of 
our learning community 
and engage them in the 
transitioning of learning. 

 Develop sense of belonging to school community again 
through PSHE, Character Education and Circle Time activities 

 Discussion with Parents/ Families – opportunity for families to 
tell us ‘their stories’ 

 Re-introduce clear routines and procedures into classrooms  

 Many parents will have made an incredible contribution to 

their child’s learning - need to maintain this high level of 

support. E.g. through Homework – will work best when 

reviewing and re-visiting core concepts already taught. Will 

need to have a GP and Maths task each week as well as the 

Homework Menu 

 Explore the feasibility of an earlier parents’ evening (early 

engagement with parents to clarify expectations and rationale 

and listen) 

 Information from outside agencies and information shared 
with staff during lockdown  

 Signpost appropriate intervention and support 

 Use technology to ensure whole school participation e.g. 
virtual assemblies 

The positive relationships established from June 1st between 
school and parents continue to be maintained through 
strong communication and partnerships. Parental 
engagement is high.  
 
Opportunities for communications and dialogues with 
children and parents are maximised and the school 
continues to build relationships and resilience. 
 

Pupils re-learn the routines and structures of the school 
community. 

Lever 3 
Metacognition 

We will make the skills for 
learning in a school 

environment explicit to 
our pupils and reskill and 
rebuild their confidence 

and scholarly behaviours.   

 Set up lessons that help pupils re-engage really positively with 

our school values, behaviour policy, character education traits 

 Sequence curriculum content so that children meaningfully 

revisit and build upon their knowledge, understanding and 

skills 

 Offer regular opportunities for children to work together on 

purposeful, absorbing and rewarding tasks. E.g. Different types 

of collaborative learning, reasoning and problem-solving 

In different environments, children will have approached 
their learning in many different ways and therefore the 
outcomes will be highly varied. We will give all children the 
opportunity to rebuild and re-skill themselves as learners. 
 
There will be visible re-engagement of learners.   
 
Co or self- regulation – behaviours for learning re-
established and managed effectively.  



activities, providing context and purpose for learning to 

motivate all, opportunities for talk 

 Provide challenge and allow pupils to innovate and find 

solutions 

 Promote and fully re-embed behaviour for learning strategies 

 Ensure that our expectations remain high – we must not make 

the assumption that pupils will not achieve as well due to 

lockdown  

 Build pupils’ learning stamina 

 How we use time will be crucial - teaching needs to be sharp 

and focused to optimise learning opportunities. Therefore, 

review the essence of effective teaching with all teaching staff 

– teaching approaches and pedagogy so that all teaching is 

never less than good – look at the great teaching toolkit 

evidence review 

 Maximise the opportunity to learn – teacher modelling; 

models and images in Maths; modelled texts and exemplar 

texts in Literacy etc.  

 Teach pupils ‘how’ to learn, to remember 

 Where and when appropriate, use ‘low stakes’ quizzing and 

child-friendly testing to assess where extra support for key 

skills, such as reading are needed 

 Use of knowledge organiser activities/games to help pupils 

commit concepts/facts to memory. (Important to do retrieval 

through quizzing – KO’s must be used consistently and as a 

crucial part of each lesson)  

 Staff meeting on Short Term Working Memory 

 Staff meeting on Precision Teaching 

 Staff meeting to remind staff about transferral of knowledge 

to short term memory, long term memory, use of knowledge 

organisers  

 Offer a curriculum pedagogy that teaches and provides ample 

practice for metacognition strategies. These include planning, 

The wellbeing of all considered and supported.   
 
Consistent use of Knowledge Organisers across a range of 
subjects, with a range of AFL strategies used to ascertain 
attainment. 
 
Pupils make connections between home-learning and 
school, partake in deliberate practice, solve problems, 
organise, self-evaluate, and analyse so that they will learn 
more, know more and remember more. 



identifying how to solve problems, organisation, self-

evaluation, analysis, adjusting etc. 

 Explain to pupils why we need to review learning, why they 

need to recall from memory, why they need to be motivated 

(supports the transparent curriculum and learning 

behaviours). Share the bigger picture. Let the children know 

about and have a say in the route their learning is taking them 

on. This will help to keep them motivated, give them hope and 

provide a sense of purpose 

 VAK and Active Learning Strategies – pupils will have been 

learning in different ways – make the learning ‘skills’ explicit to 

reskill and rebuild their confidence as learners 

Lever 4 
A Transparent Curriculum 
We will address any gaps 

in learning, consulting and 
working with our pupils to 

heal this sense of loss. 
 

Teaching & Learning 

 Do not reinvent the wheel re: the creative curriculum. We 

have already planned a rich curriculum that broadens 

children’s horizons and covers a wealth of topics and themes. 

Exciting subjects will spark the imagination – have STP that 

children will enjoy and that builds on their interests 

 ‘Topic’ – will need to be ‘tight’ so that it enables pupils to 

demonstrate their learning, skills, knowledge and 

understanding across the curriculum e.g. through discussions, 

writing, reflection, observation, practical activities. From the 

STP, deliver shorter/sharper projects therefore that cover the 

essential skills and knowledge needed for key topics and that 

are already fully resourced - knowledge-rich projects 

 Concepts that are not essential and aren't necessary for a 

good level of understanding should be covered in a variety of 

ways, including: home learning projects, reading text and 

cross-curricular writing 

 Identify significant curriculum coverage that children have 

missed during the spring and summer terms. These include 

subject aspects and concepts that need embedding before 

children can move on, or that they are not likely to revisit in 

future projects 

Meaningful teaching proceeds during the Autumn Term.  

Teachers’ planning provides appropriate pacing and 

sequencing of curriculum content and assessment to enable 

pupils to make rapid progress.  

Teachers cover the essential core content in each phase 

within the available time.  

Learners are adequately prepared for the subsequent term, 

and year ahead, in relation to content, skills, knowledge, 

attitudes, and values.  

Pupils feel success and know that they can improve with 

their learning through building connections between prior 

and future learning. The curriculum re-ignites their 

enjoyment and curiosity to want to know more. 



 Streamlining of curriculum – lighten the load in the first half 

term. Reduce the envisaged curriculum to manageable core 

content including skills, knowledge, attitudes and values so 

that there is ample room for deep and meaningful learning.  

 Will need to adjust the timetable for the Autumn Term and 

potentially the Spring Term to focus on Reading, Writing and 

Maths and the application of Literacy and Maths skills through 

Creative Curriculum topics with a focus on History, Geography 

and Science objectives 

 Prioritise subjects with the most important components for 

progression and therefore reduce timetable: French lessons in 

Y3,4 & 5 suspended until after half-term - will deliver in Y6 to 

aid progress for Y7 

 x2 PE lessons and look at opportunities to build up physical 

stamina e.g. through the Daily Mile. Will need some energy 

boosters mid-lesson (Brain Gym) to learning build stamina 

 Wellbeing/mental health/PSHE – afternoon sessions and the 

provision of 1:1 or small group support where necessary 

(SENDO to have additional non-contact time to provide 

support for vulnerable or SEND children) 

 Create extra time to cover the most important missed 

content. E.g. x3 class assemblies per week - classes have an 

additional x2 20-25 minutes+ to deliver a core area of learning 

e.g. key arithmetic concept which needs to be over learnt. 

 Need to make the curriculum work hard for us – links across 

the curriculum need to be capitalised upon e.g. data and 

statistics in Science, History or Geography. Need opportunities 

to revisit and practice in a range of contexts. Be mindful of 

dubious, thematic connections that take away the inter-

disciplinary knowledge and skills that we need pupils to know 

 Set a clear pedagogy that values and promotes curiosity, deep 

focus, innovation and self-expression. These are not just 



valuable for academic development – they are important for 

personal growth and fulfilment. 

 Consider doing less content in the short and medium term, but 

in more depth. This will help children become more secure in 

their knowledge and skills 

 Communicate to pupils how we are helping them to catch up. 

We need to explain what we’re doing, why we’re doing it – 

make the learning explicit 

Lever 4 
A Transparent Curriculum 
We will address any gaps 

in learning, consulting and 
working with our pupils to 

heal this sense of loss. 
 

Assessment 

 Once we feel children are settled into school and school is 
running at a ‘new normal’ we will be carrying out ‘starting 
point reviews’ to ensure we have the most accurate data 
possible for each child. We will then be able to close gaps and 
support progress. We will have to maintain a degree of 
flexibility in our approach, so that we are constantly 
addressing the ever-changing needs of our pupils  

 Will draw on a range of evidence, as per normal classroom 

practice through QFT and astute AFL to determine pupils’ 

achievements together with their next steps in learning 

 Go back over the previous year’s curriculum for RWM – gives 

staff and pupils the chance to re-engage with learning and 

prime the long term memory. After revisiting last term’s 

objectives from the previous year, ‘assess’ what has been 

captured 

 Interrogate the gaps and benchmark against year groups with 

discussion with phase leaders. E.g. Y3 and 4 teachers 

comparing gaps, progression, areas for development together  

 Interventions led by the class teacher based on astute AFL 

 After-school tuition 

Different forms of astute assessment are used within the 

school’s assessment cycle to identify next steps in learning 

and levels of attainment.  

 

Lever 5 
Space – to be 

We will achieve calming 
reassurance through 

 Art, creativity and physical education – priorities for well -

being. (Music – won’t be possible to complete singing 

activities, and instruments will need cleaning after each 

session – may limit STP delivery) 

Everyone is given the time and space to recover and 
reengage.   
 
Celebration of successes.  Everyone feels valued and 
understood. Everyone feels supported   



restoring direction and 
expectations. 

 Art, DT & RE lessons potentially streamlined during the 

Autumn Term but not narrowed e.g. block into an Inspiration 

Day. The Arts are important as they provide time and space to 

reflect and support emotional responses and RE important in 

terms of spiritual development 

 Quality over quantity re: The Arts. Must allow ample space for 

meaningful learning 

 Benefits of play and outdoor learning need to be factored into 

plans – including extra opportunities for pupils to be physically 

active, to enjoy and learn about the natural environment and 

to relax 

 Plan-do-review. Staff and class team meetings 

 Regular communication with parents via Dojo/Tapestry to 

celebrate success and small steps 

Children are ready to move forward and be effective 
learners.  
 
All individuals’ needs are being addressed and interventions 
are successful. 
 
Confident, reflective staff. 

                                                                                             

 

 

 

 

 

 

 

 



Action Plan: EYFS 

Key Priorities  
 

Actions Intended Impact 

Recognising and 
valuing experiences 
Children, families 
and staff will have 
had varying 
experiences during 
the pandemic and 
will respond to the 
return to school and 
work in different 
ways 

Provide times for short (15 minute) parent/teacher meetings early in the term – outdoors and socially 
distanced – to find out all relevant information about the child and family, in the context of the pandemic. 
 
Create ample opportunities and spaces for conversation – adults and children playing or working together, 
following the lead of the child wherever they feel most comfortable. 
  
Establish and maintain consistent routines – this promotes a feeling of security which will support oral 
communication.  
 
Ensure there is plenty of time for talking – making sure conversations are not rushed and that children are 
invited to talk as and when they are confident to do so.  
 
Find simple ways to talk about what children have learned from their experiences, the things that they 
have been happy about, and the things that they are looking forward to now in the setting and at home.  

Building a clear picture of the 
child, instil confidence and 
begin to build positive 
relationships with parents new 
to school 
 
Maximising opportunities for 
conversations  
 
Promoting a sense of hope 
and looking forward 

Self-regulation 
Helping children to 
feel safe and secure 
in their new and 
unfamiliar 
environment 
 

Calm adults will help calm children. Ensure routines are consistent and predictable – use simple visual 
timetables; give plenty of notice for transitions through the day, using visual and aural signals; make 
transitions calm and unhurried.  
 
Provide and use existing spaces for children to withdraw to alone, if they want some time away from 
others, to relax and/or regain calm. (Making sure there are spaces where adult can go too)  
 
Expect and support children through separation anxiety. Some children may need longer and more flexible 
transition arrangements. 
 
Focus on talking about and celebrating what children are doing well, particularly around new and different 
routines. 
 
Promote emotional safety by using calming music, mindfulness, stretching and breathing sessions. 
Create opportunities to discuss how children are feeling about being in the school and help them by 
naming emotions and feelings. 
 
Help children enjoy having responsibility and look for opportunities to develop their sense of purpose.  
 

Preparing children to be 
receptive to learning and 
interacting with others 
 
Establishing good learning 
behaviour for the future 
 
 



Use Leuven scales for children of concern to monitor well being. 
https://www.youtube.com/watch?v=ep7Y5fpk8mA&feature=youtu.be 
(how to provide comfort and regulation whilst social distancing) 

Building 
Relationships 
Building trust and 
confidence takes 
time but is essential 
for successful 
learning to follow 

Ensure that there is plenty of time for children to talk with each other and the staff, rebuilding or forging 
new relationships. 
 
Plan and offer activities and use language which brings children together and promote feelings of 
belonging and togetherness. – “our school/our class/our day” “this is the way we....” “we’re all…” 
 
Regular (daily to start with) meetings staff to discuss about what has happened that day and what might 
work better tomorrow. Talk about particular children that are of concern and plan next steps. 
 
Plan and promote activities which involve sharing and turn taking. Adults to work with children in each 
learning area to model appropriate play behaviour. 
 
Use Class Dojo and Tapestry very regularly to communicate with parents as a group and as individuals. 

Parents feel involved in their 
child’s school experience and 
reassured that they are safe 
and happy.  
 
Staff build close, trusting 
relationships with children 
quickly and get to know their 
individual needs.  
 
Children build (and rebuild) 
close and caring relationships 
with their peers 

Addressing 
Learning Gaps 
Children will have 
had a wide variety 
of experiences 
during their time 
away from pre-
school. Provision 
will need to be more 
personalised than 
ever to take account 
of individual needs. 
 

Prioritise play as an opportunity for children to think, creatively and flexibly, solve problems and link ideas.  
 
Carefully observe children in order to identify their unique needs and learning requirements and plan next 
steps. Be alongside children in their play as an observer or companion. 
 
Baseline assessments to focus on CoEL and prime areas 

 personal, social and emotional development 

 communication and language 

 physical development 
 

Consider delaying assessments on ‘Specific Areas’ until October 
https://www.bristolearlyyears.org.uk/wp-content/uploads/2020/06/Unique-Transition-Guidance-for-the-
EYFS-1.pdf 
Pages 13-20 give details for best practice in each of the ‘prime’ areas of learning.  
 
Provide clear communication to parents about curriculum expectations in lieu of normal information 
sessions on reading, phonics, early maths etc.  

Assessments are manageable 
and carried out thoughtfully 
with the child’s individual 
needs at the centre.  
 
Judgements are based on 
what a child can do 
consistently, independently, in 
a range of situations and over 
time.  
 
Staff plan highly individualised, 
meaningful activities to 
promptly address next steps in 
learning based on 
observations.  

 

 

https://www.youtube.com/watch?v=ep7Y5fpk8mA&feature=youtu.be
https://www.bristolearlyyears.org.uk/wp-content/uploads/2020/06/Unique-Transition-Guidance-for-the-EYFS-1.pdf
https://www.bristolearlyyears.org.uk/wp-content/uploads/2020/06/Unique-Transition-Guidance-for-the-EYFS-1.pdf


Action Plan: Maths 

‘Catch up’ content delivered in the Autumn, based on the previous year’s objectives, must lead to the acquisition of values, attitudes, skills and knowledge that 

are considered useful for transition to the current year group objectives and have relevance to the contexts in which learners live and learn. 

 

As such, Maths will be re-introduced in a functional way, initially focusing on the non-negotiable key concepts, knowledge and skills that are the most important  

components for progression; key learning objectives that all pupils need to understand before being able to start a new concept. 

 

The Maths recovery curriculum will focus more heavily on Number in the first instance. Over the academic year however, pupils will take part in a range of  

mathematical enrichment days to enable them to be more fully immersed in to a particular topic of mathematics e.g. measures, fractions, shape. 

 

Our long-term overview for Maths takes in to account learning objectives missed and those that need revising; within this we have referred to the DfE  

Mathematics Guidance to ensure all pre-requisites are covered during our mathematics lessons. 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf 

 

Interventions will be set up later in the first half term, with a focus on children who are not making their expected progress to reach either age related  

expectations or greater depth within maths, as well as addressing any significant gaps identified in children's learning. 

 

Phase Key Priorities – 
Number 

Actions Intended Impact 

Key 
Stage 1 
and 2 

 

Integrate the ‘Ready to 
Progress’ criteria (DfE 
Mathematics Guidance 2020) 
with appropriate WRM block 
to ensure core concepts are 
adequately covered on MTP 
and STP. 
 
Prompt identification of gaps 
in understanding from 
previous year key objectives 
in order to provide focused 
intervention 
 

 Daily Maths lessons following updated WRM Scheme of Learning with highlighted 
key teaching points and recap of essential concepts.  

 Use mapping documents to identify where ‘Ready to Progress’ criteria reinforce 
WRM planning. 

 Daily recap of previous learning through WRM Flashback 4, Deepening 
Understanding Morning Work, Third Space Learning Fluent in 5, TTRS, etc. to aid 
fluency of key number facts and practice of appropriate vocabulary 

 Use of WRM True or False questions to aid AfL and clarify common misconceptions. 

 Daily mental maths sessions to develop fluency and appropriate use of vocabulary. 

 Use Knowledge Organisers (Maths resources folder) to promote memory retention 
of key facts and vocabulary via games and quizzes. 

 Consistent use of representations, e.g. tens frames, number squares, number lines, 
part whole models to enable pupils to visualise concepts to develop conceptual 
understanding. 

Pupils are fluent in key year 
group appropriate number 
facts and carry out these 
calculations when presented 
as equations, and when they 
are presented as contextual 
word problems.  
 
Pupils meet the ‘Ready to 
Progress’ criteria and are 
able to make connections 
within the different areas of 
the maths curriculum. 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf


  Use daily AfL through questioning or quizzes etc., e.g. Oak Academy lessons, to 
identify misconceptions and carry out same day interventions, referring to NCETM 
Mastery PD material and DfE Maths Non-Statutory guidance. 

 Intervention programmes for those children falling behind – NGfL Support 
programme / Hamilton Maths Support Activities / Deepening Understanding 
Arithmetic Intervention. 

Phase Key Priorities – Other 
 

Actions Intended Impact 

KS1 
 

Provide Enrichment days for 
Key objectives from topic 
maths areas that were not 
covered in school during 
Summer Term 
Autumn 1 – Shape 
Autumn 2 - Measurement 

 Use previous year objectives and 
key vocabulary as a starting point to 
plan topic maths theme day. 

 Use Nrich resources to provide low 
threshold high impact activities (See 
Nrich Curriculum map) 

 Use PV and addition and 
subtraction objectives covered in 
Autumn 1 in measurement contexts 

Year 1 pupils will be able to Compose 2D and 3D shapes from smaller 
shapes to match an example, including manipulating shapes to place them 
in particular orientations. 
Year 2 pupils will use precise language when describing the features of 
common 2D and 3D shapes presented in different orientations. 

Pupils will use appropriate standard units to estimate and measure to the 
nearest appropriate unit, using rulers, scales, thermometers and measuring 
vessels. 
Pupils will be able to compare and order lengths, mass, volume/capacity 
and record the results using >, < and =. 

LKS2 
 

Provide Enrichment days for 
Key objectives from topic 
maths areas that were not 
covered in school during 
Summer Term 
Autumn 1 – Shape 
Autumn 2 – Year 3 – Time 
                      Year 4 - Statistics 
 

 Use previous year objectives and 
key vocabulary as a starting point to 
plan topic maths theme day. 

 Use Nrich resources to provide low 
threshold high impact activities (See 
Nrich Curriculum map) 

 

Year 3 pupils will be able to: 
- Use precise language to describe the properties of 2D and 3D shapes, and 
compare shapes by reasoning about similarities and differences in 
properties.  
- Recognise standard and non-standard examples of 2D shapes presented in 
different orientations. Identify similar shapes. 
- Compose 2D shapes from smaller shapes to match an exemplar, rotating 
and turning over shapes to place them in specific orientations 
Year 4 pupils will be able to: 
- Recognise right angles as a property of shape or a description of a turn, 
and identify right angles in 2D shapes presented in different orientations.  
- Draw polygons by joining marked points, and identify parallel and 
perpendicular sides. 



Year 3 pupils will be able to: 
- Tell and write time to 5 Minutes To tell and write time to 5-minute 
intervals including to the hour.  
- Draw clock hands To draw hands on an analogue clock to show the correct 
time.  
- Find durations of time To find the duration of time using an analogue clock 
in 30- and 60-minute intervals.  
- Find End Times To find the ending of a duration of time from different 5-
minute starting points. 
- Find Starting Times To find the starting time from 30-minute and 1-hour 
interval durations 
- Compare Time To compare durations of time from the least amount to the 
most amount of time and vice versa. 

Year 4 pupils will be able to: 
- Draw picture graphs to construct picture graphs from a set of data; to 
present data with pictures that represent more than one item. 
- Draw bar graphs to construct bar graphs from a set of data; to use 
proportion to reflect precise difference in quantity. 
- Read bar graphs to read and interpret information from a bar graph; to use 
and understand vocabulary related to bar graphs. 
- Reading bar graphs to read bar graphs where the scale is not a multiple of 
all quantities measured. 
- Read bar graphs To read bar graphs where the scale is made up of larger 
increments. 

UKS2 
 

Provide Enrichment days for 
Key objectives from topic 
maths areas that were not 
covered in school during 
Summer Term 
Autumn 1 – Properties of 
Shape 
 
Autumn 2 – Measurement – 
converting units 

 Use previous year objectives and 
key vocabulary as a starting point to 
plan topic maths theme day. 

 Use Nrich resources to provide low 
threshold high impact activities (See 
Nrich Curriculum map) 

 Use PV and addition and subtraction 
objectives covered in Autumn 1 in 
measurement contexts 

Year 5 pupils will be able to: 
- Draw polygons, specified by coordinates in the first quadrant, and 
translate within the first quadrant. 
- Identify regular polygons, including equilateral triangles and squares, as 
those in which the side-lengths are equal and the angles are equal. Find the 
perimeter of regular and irregular polygons. 
- Identify line symmetry in 2D shapes presented in different orientations. 
Reflect shapes in a line of symmetry and complete a symmetric figure or 
pattern with respect to a specified line of symmetry 
Year 6 pupils will be able to: 
- Draw 2-D shapes using given dimensions and angles.  
-  Recognise, describe and build simple 3-D shapes, including making nets. 



- Compare and classify geometric shapes based on their properties and sizes 
and find unknown angles in any triangles, quadrilaterals, and regular 
polygons.  
- Illustrate and name parts of circles, including radius, diameter and 
circumference and know that the diameter is twice the radius.  
- Recognise angles where they meet at a point, are on a straight line, or are 
vertically opposite, and find missing angles. 
Year 5 pupils will be able to: 
- Convert between different units of metric measure (for example, kilometre 
and metre; centimetre and metre; centimetre and millimetre; gram and 
kilogram; litre and millilitre). 
- Understand and use approximate equivalences between metric units and 
common imperial units such as inches, pounds and pints. 
- Use all four operations to solve problems involving measure [for example, 
length, mass, volume, money] using decimal notation, including scaling 
Year 6 pupils will be able to: 
- Solve problems involving the calculation and conversion of units of 
measure, using decimal notation up to three decimal places where 
appropriate. 
- Use, read, write and convert between standard units, converting 
measurements of length, mass, volume and time from a smaller unit of 
measure to a larger unit, and vice versa, using decimal notation to up to 
three decimal places. 
- Convert between miles and kilometres. 

 

 

 

 

 

 



Action Plan: Literacy 

Re-establishing the ‘basics’ using the National Curriculum, English Programmes of study will be paramount for reading and writing. 
 
Oracy and reading will be prioritised in the first weeks to ensure that children hear stories, ask questions, use role-play and have shared enjoyment of books.  

 

In the first week all children will have the opportunity to read with the class teacher or a TA/LSA. Short discussions will take place with each child about their 

reading habits over lockdown/the summer, favourite authors and book preferences. Initially children will be asked to read a text from their spring time book 

level and observations based on fluency and comprehension will be made. During the month of September, the children’s reading level will then be bench-

marked so that appropriate texts can be selected for home books and questions pitched accurately for shared reading sessions. In EYFS and KS1 this will also 

provide an opportunity to assess phonics understanding (grapheme- phoneme correspondence) and reading of tricky words.  

 

In terms of Shared Reading, the focus will be on scaffolded question types and analysing the texts in different ways with specific attention paid to the pace 

of children's reading alongside expression and sight reading skills. 

 

Writing - In terms of planning and modelling for September, the focus will need to be on enabling pupils to structure cohesive sentences accurately, using 

appropriate grammar and punctuation features relevant to each year group. GPS progression grids, which have been highlighted by the previous teacher to 

indicate areas that have not been delivered, will form a base of priorities for GPS teaching through starters and modelling in English lessons. Aspects of GPS 

will be taught through explicit lessons and focused on through scaffolding and writing. There will be additional ‘little and often’ GPS lessons using Pie Corbett 

games. Spelling will be taught 2-3 times a week initially to consolidate the previous year’s objectives. 

 

QFLS must be skills based and progressive. Cold and Hot Writes will be used for AFL. It is important that pace when writing is reinforced at the start of the 

year with the children completing whole pieces of writing within a lesson – need to build stamina. Writing experiences will therefore encourage the freedom 

of writing again whilst also allowing teachers to assess the ‘fundamentals’ of children’s writing, including: 

o letter formation/handwriting 

o word level - spellings 

o sentence punctuation 

o composition & grammar 

o writing stamina 

 

Following cold and hot writes, teachers will complete a gap analysis and reflect on content and objectives that may need to be covered or included from the 

previous year. This will be a priority so teachers are able to adjust/tailor planning as they commence their new units.  

 

Ideally, after October half term, if not sooner, each group can start on their new year group KPI's and teach in the same way as normal. 



Phase Key Priorities - Reading Actions Intended Impact 

KS1 
 

Focus on all these aspects to 
ensure reading recovery:   

 Phonic awareness and 
decoding accurately 

 Word recognition 

 Wider decoding 

 Comprehension 
strategies 

 Responding to text 
 
These will allow increased 
fluency, pace and 
understanding. 
 
Also ensure a wide range of 
texts/genres are used as 
material for children to access 
and enjoy throughout the 
year. 
 

Resources: 
Diagnostic tasks, 
Literacy Shed VIPERS and 
Power of Reading tasks - 
These are in the English 
folder to assist planning. 
 

 One to one reading diagnostic task and reading record completed to 
produce a pupil profile to use as a bench mark start point. 
Additionally, use a timer to check pace of reading aloud. 

 Check book banded reading book from previous year is still applicable 
following above task.  

 Daily reading programmed into class timetable 

 Daily phonics lessons – will need to timetable in revision of earlier 
phases as well as new phases being taught. 

 Shared reading with focus on VIPERS, to ensure good depth of 
understanding. Also map in a wide range of tasks exploring 
vocabulary, use of graphic organisers, sequences etc. 

 Teach children the range of strategies necessary to be able to tell the 
gist of a piece of text so they can explain in own words all salient 
facts. 

 Work on stamina so children are improving not only how long they 
can read for as independent readers but also pace of reading aloud. 
Aim for 90 words per minute by end of Year 2.  

 Pupils who are fluent decoders and show a good degree of 
understanding and independence as readers should be moved on to 
Accelerated Reader so they are reading and quizzing regularly. 

 Accelerated Reader pupils will need to complete the Star Reading 
Test online half termly to generate an accurate reading age. 

 Intervention groups need to focus on what is the stumbling block for 
each pupil who is struggling to read and work on strategies to assist. 

 Identify any pupils with major difficulties learning to read. Look at 
strategies for improving working memory as well as same day phonics 
intervention. 

 
Year 1 will reteach Phase 3 and assess before moving onto Phase 4 and 5. 
Year 2 children will need to revise phases 2 - 5 phonic phases ready for the 
Phonics Screening text to be conducted internally before the end of the 
Autumn term. Teacher assessments will inform interventions for children 
with wider gaps. Data will need to be recorded and % pass for school. 
 

Pupil profiles will allow 
accurate assessment of 
current reading ability at start 
of year. Use this to measure 
progress from. 
 
Improvement seen in reading 
skills for decoding, word 
recognition and wider range of 
strategies used for 
comprehension.  
 
Reading stamina has improved 
in terms of time reading 
independently and pace 
(words read aloud per 
minute). 
 
Phonetic knowledge has 
widened and is being applied 
for reading and spelling. 
 
Shared reading allows 
immersion in more demanding 
texts and reading for 
enjoyment. 
 
As many pupils as possible will 
be using Accelerated reader by 
the end of Year 1. 
 
 
 



LKS2 
 

Focus on all these aspects to 
ensure reading recovery:   

 Phonic awareness and 
decoding accurately 

 Word recognition 

 Wider decoding 

 Comprehension 
strategies 

 Responding to text 
 
These will allow increased 
fluency, pace and 
understanding. 
 
Also ensure a wide range of 
texts/genres are used as 
material for children to access 
and enjoy throughout the 
year. 
 

Resources: 
Diagnostic tasks, 
Literacy Shed VIPERS and 
Power of Reading tasks - 
These are in the English 
folder to assist planning. 
 
 

 One to one reading diagnostic task and reading record completed to 
produce a pupil profile to use as a bench mark start point. 
Additionally, use a timer to check pace of reading aloud. (Year 2 
needs to be 90 words per minute so Year 3 and 4 need to be over 
100). 

 Check book banded reading book from previous year is still applicable 
following task for some pupils who are not yet free readers. 

 Daily reading programmed into class timetable 

 Shared reading with focus on VIPERS, to ensure good depth of 
understanding. Also map in a wide range of tasks exploring 
vocabulary, use of graphic organisers, sequencing, analysis of themes, 
comparison with other texts, zones of relevance etc. 

 Pupils should be encouraged to make connections between different 
pieces of information they have read. Use the discussion as an 
opportunity to include GPS. For example, pronoun links. 

 Teach children the range of strategies necessary to be able to tell the 
gist of a piece of text so they can explain in own words all salient 
facts. 

 Work on stamina so children are improving not only how long they 
can read for as independent readers but also pace of reading aloud.  

 Expectation for independent reading needs to be made very clear. 
Independent reading should take place in class and at home every 
week day. (For example - it should take a child reading Harry Potter 
1st book 3 weeks to complete).  

 Accelerated Reader pupils will need to complete the Star Reading 
Test online half termly to generate an accurate reading age. Look at 
pupils whose reading age is less than their chronological age. 

 Pupils need to be reading and quizzing regularly. Reports should be 
collected weekly and checked so that pupils not reading or 
performing less well on quizzes can have their ZPD checked. 

 Intervention groups need to focus on what the stumbling block is for 
each pupil who is struggling to read and work on strategies to assist. 
Class will most likely need more than one intervention for reading 
covering comprehension/inference and probably one for SEND 
focusing on pace and comprehension.  

 

Pupil profiles will allow 
accurate assessment of 
current reading ability at start 
of year. Use this to measure 
progress from. 
 
Comprehension skills are more 
advanced. 
 
Reading stamina has improved 
in terms of time reading 
independently and pace 
(words read aloud per 
minute). 
 
Reading Age has improved at a 
faster rate than chronological 
age. 
 
By identifying children who are 
struggling to read and why - to 
set up intervention group work 
so reading skills are noticeably 
improved. Evidenced by 
improvement measured at end 
of intervention. 
 
Shared reading – by pitching 
the text at a higher level - all 
pupils will be challenged. 
 
Vocabulary knowledge has 
expanded by exposure to more 
demanding text, discussion of 
morphology and looking at 
words in context 



UKS2 
 

Focus on all these aspects to 
ensure reading recovery:   

 Phonic awareness and 
decoding accurately 

 Word recognition 

 Wider decoding 

 Comprehension 
strategies 

 Responding to text 
 
These will allow increased 
fluency, pace and 
understanding. 
 
Also ensure a wide range of 
texts/genres are used as 
material for children to access 
and enjoy throughout the 
year. 
 

Resources: 
Diagnostic tasks, 
Literacy Shed VIPERS and 
Power of Reading tasks - 
These are in the English 
folder to assist planning. 
 
 

 One to one reading diagnostic task and reading record completed to 
produce a pupil profile to use as a bench mark start point. 
Additionally, use a timer to check pace of reading aloud. (Year 6 
expected standard is up to 150 words per minute). 

 Daily reading programmed into class timetable 

 Shared reading with focus on VIPERS, to ensure good depth of 
understanding. Also map in a wide range of tasks exploring 
vocabulary, use of graphic organisers, sequencing, analysis of themes, 
comparison with other texts, zones of relevance etc. 

 Pupils should be encouraged to make connections between different 
pieces of information they have read. Use the discussion as an 
opportunity to include GPS. For example, pronoun links. 

 Teach children the range of strategies necessary to be able to tell the 
gist of a piece of text so they can explain in own words all salient 
facts. Recap on the skills for skimming and scanning. 

 Work on stamina so children are improving not only how long they 
can read for as independent readers but also pace of reading aloud.  

 Expectation for independent reading needs to be made very clear. 
Independent reading should take place in class and at home every 
week day. (For example - it should take a child reading Harry Potter 
1st book 3 weeks to complete).  

 Accelerated Reader pupils will need to complete the Star Reading 
Test online half termly to generate an accurate reading age. 

 Pupils need to be reading and quizzing regularly. Reports should be 
collected weekly and checked so that pupils not reading or 
performing less well on quizzes can have their ZPD checked. 

 Intervention groups need to focus on what the stumbling block is for 
each pupil who is struggling to read and work on strategies to assist. 
Class will most likely need more than one intervention for reading 
covering comprehension/inference and possibly one for SEND 
focusing on pace and comprehension.  

 Reading comprehension and written answers – model how to 
construct a good answer with all necessary detail and focus on the 
phrasing of questions so children are familiar with what that question 
is asking for. 

 

Pupil profiles will allow 
accurate assessment of 
current reading ability at start 
of year. Use this to measure 
progress from. 
 

Comprehension skills are more 
advanced. 
 
Reading stamina has improved 
in terms of time reading 
independently and pace 
(words read aloud per 
minute). 
 
Reading Age has improved at a 
faster rate than chronological 
age. 
 
By identifying children who are 
struggling to read and why - to 
set up intervention group work 
so reading skills are noticeably 
improved. Evidenced by 
improvement measured at end 
of intervention. 
 
Vocabulary knowledge has 
expanded by exposure to more 
demanding text, discussion of 
morphology and looking at 
words in context. 
 
 
 
 
 



Phase Key Priorities – Grammar 
& Punctuation 

Actions Intended Impact 

KS1 
 

 Revise all time toolkit and 
punctuation  

 Punctuation needed for 
sentence 

 Work through Talk for 
Writing GPS progression 
document to ensure 
coverage of all objectives 

 Excellent pedagogy of all 
GPS is essential including a 
sound knowledge of NC for 
each year. 

 Use Talk for Writing GPS document as the point of reference. It states 
every objective from the previous year as well as all objectives to be 
taught for this academic year. Highlight as taught. 

 Maintain practice by using a range of starters at the beginning of 
every English lesson. Use games/tasks from FS inset 

 
 

Resources – Grammarsaurus, Twinkl, Pie Corbett games, 
Lancs KLIPS document 

Children become familiar with 
GPS needed every sentence 
and improve their ability to 
check after writing so 
punctuation is in place. 
 
New skills are learnt and 
applied in talk for writing 
tasks. 

LKS2 
 

 Revise all time toolkit and 
punctuation  

 Punctuation needed for 
sentence 

 Work through Talk for 
Writing GPS progression 
document to ensure 
coverage of all objectives 

 Excellent pedagogy of all 
GPS is essential including a 
sound knowledge of NC for 
each year. 

 Use Talk for Writing GPS document as the point of reference. It states 
every objective from the previous year as well as all objectives to be 
taught for this academic year. Highlight as taught. 

 Maintain practice by using a range of starters at the beginning of 
every English lesson. Use games/tasks from FS inset 

 GPS tasks to be included as homework 

 

Resources – Grammarsaurus, Twinkl, text books in school, Pie Corbett 
games 

Children become familiar with 
GPS needed every sentence 
and improve their ability to 
check after writing so 
punctuation is in place. 
 
New skills are learnt and 
applied in talk for writing 
tasks. 

UKS2 
 

 Revise all time toolkit and 
punctuation  

 Punctuation needed for 
sentence 

 Work through Talk for 
Writing GPS progression 
document to ensure 
coverage of all objectives  

 Use Talk for Writing GPS document as the point of reference. It 
states every objective from the previous year as well as all objectives 
to be taught for this academic year. Highlight as taught. 

 Maintain practice by using a range of starters at the beginning of 
every English lesson. Use games/tasks from FS inset 

 GPS tasks to be included as homework 

 

Resources – Grammarsaurus, Twinkl, text books in school, Pie 
Corbett games, Lancs KLIPS document 

Children become familiar with 
GPS needed every sentence 
and improve their ability to 
check after writing so 
punctuation is in place. 
 
New skills are learnt and 
applied in talk for writing 
tasks. 



 Excellent pedagogy of all 
GPS is essential including a 
sound knowledge of NC for 
each year. 

Phase Key Priorities - Writing Actions Intended Impact 
KS1 

 

 To recover stamina. 
 

 To recover sentence 
construction with all 
necessary punctuation and 
agreement in place. 

 

 For tasks – use the features 
of the genre. 

 

 Use key words in 
sentences. 

 It is important that pace when writing is reinforced at the start of the year 

with the children completing whole pieces of writing within a lesson – 

need to build stamina asap. 

 Use overwriting for a section of text at the start of term before moving on 

to a cold write. This will be less intimidating. 

 Follow the Talk for Writing sequence of lessons for a unit. However, 

extend the number of lessons on the imitation section: read as a reader 

and read as a writer so that children have sufficient practice at sentence 

writing. 

 Make it clear how much writing is expected – mark on the page or state 

number of sentences to be completed and checked. 

 Have word banks for key vocabulary on desks. 

 Working walls need to have lots of quality resources that can be referred 

to for writing. Story/text maps need to be displayed as well as the all-time 

toolkit and toolkit being used for the genre. Use WAGOLLS. 

 Allow lots of time for DIRT. Editing will have to be done individually for 

now. 

 Interventions focusing on building sentences for children finding sentence 

work difficult. Moving on to sequencing sentences. Rehearse, write, 

check. 

 Hot write needed to be completed to evidence progress. 

A clear improvement from the 
cold write at the start of the 
Autumn term to the work 
completed at the end of the 
term. This will be seen in 
quality, use of genre features 
and stamina. 
 
Good editing evidenced. 

LKS2 
 

 To recover stamina. 
 

 To recover sentence 
construction with all 
necessary punctuation and 
agreement in place. 

 

 It is important that pace when writing is reinforced at the start of the year 

with the children completing whole pieces of writing within a lesson – 

need to build stamina asap. 

 Use overwriting for a section of text at the start of term before moving on 

to a cold write. This will be less intimidating. 

 Follow the Talk for Writing sequence of lessons for a unit. However, 

extend the number of lessons on the imitation section: read as a reader 

A clear improvement from the 
cold write at the start of the 
Autumn term to the work 
completed at the end of the 
term. This will be seen in 
quality, use of genre features 
and stamina. 



 For tasks – use the features 
of the genre. 

 

 Use key words in 
sentences. 

and read as a writer so that children have sufficient practice at sentence 

writing. 

 Make it clear how much writing is expected – mark on the page or state 

number of sentences to be completed and checked. 

 Have word banks for key vocabulary on desks. 

 Working walls need to have lots of quality resources that can be referred 

to for writing. Story/text maps need to be displayed as well as the all-time 

toolkit and toolkit being used for the genre. Use WAGOLLS. 

 Allow lots of time for DIRT. Editing will have to be done individually for 

now. 

 Interventions focusing on building sentences for children finding sentence 

work difficult. Moving on to sequencing sentences. Rehearse, write, 

check. 

 Hot write needed to be completed to evidence progress. 

Good editing evidenced. 

UKS2 
 

 To recover stamina. 
 

 To recover sentence 
construction with all 
necessary punctuation and 
agreement in place. 

 

 For tasks – use the features 
of the genre. 

 

 Use key words in 
sentences. 

 It is important that pace when writing is reinforced at the start of the year 

with the children completing whole pieces of writing within a lesson – 

need to build stamina asap. 

 Use overwriting for a section of text at the start of term before moving on 

to a cold write. This will be less intimidating. 

 Follow the Talk for Writing sequence of lessons for a unit. However, 

extend the number of lessons on the imitation section: read as a reader 

and read as a writer so that children have sufficient practice at sentence 

writing. 

 Make it clear how much writing is expected – mark on the page or state 

number of sentences to be completed and checked. 

 Have word banks for key vocabulary on desks. 

 Working walls need to have lots of quality resources that can be referred 

to for writing. Story/text maps need to be displayed as well as the all-time 

toolkit and toolkit being used for the genre. Use WAGOLLS. 

 Allow lots of time for DIRT. Editing will have to be done individually for 

now. 

A clear improvement from the 
cold write at the start of the 
Autumn term to the work 
completed at the end of the 
term. This will be seen in 
quality, use of genre features 
and stamina. 
 
Good editing evidenced. 



 Interventions focusing on building sentences for children finding sentence 

work difficult. Moving on to sequencing sentences. Rehearse, write, 

check.  

 Hot write needed to be completed to evidence progress. 

Phase Key Priorities - Spelling Actions Intended Impact 

KS1 
 

 Use phoneme and 
grapheme knowledge to 
spell words correctly. 

 Spell 200 HFW correctly. 

 Use letters and sounds 
handbook to ensure all 
words are taught. 

 Meet NC objectives for 
teaching statutory word 
list. 

 Year 2 – competent spellers 
will need a more extensive 
list of words for each 
spelling pattern. 

 
Resources: 
Spellodrome document has a 
definitive list of words. 
Twinkl, spelling shed, 
Grammarsaurus, make 
crossword puzzles, sorting 
games, Phonics Play online 
resource. There are also 
numerous spelling activity 
books in school. Lancs KLIPS 
document 

 Use Letters and Sounds as the framework to complete each phase 
covering all phonemes.  

 Recap on sounds already taught at the start of each lesson. 

 Allow lots of practical activities to embed spellings eg. Air writing, writing 
with coloured felt pens, sorting activities, online games. Also use Phonics 
play to revise and embed by completing interactive tasks. 

 Intervention for children who find spelling really difficult 

 Very able spellers – ensure they have extra words with the pattern being 
taught - these are to be researched and used in lesson as well as 
spellings home work. 

 Practise the convention – sentence work to be set containing words 
from lesson. 

 Have a topic word bank to refer to and a copy non each desk. When 
editing children should refer to this to check their key words are 
correctly spelt. This will also be useful for Talk for Writing units so key 
words are available for every lesson. 

 Weekly spelling test to be completed from the spellings that are sent 
home to be practised LCWC. 

 Word pyramids are really effective – recommended by Literacy expert at 
LLA. These can be used in the lesson or as an extra early morning 
activity. 

 Spelling patterns, key vocabulary and tricky words need to be displayed 
on the English working wall. 

Spelling knowledge to 
improve. 
Recap on each phonics phase – 
sounds and words covered will 
allow children to familiarise 
themselves with each sound. 
 
Success = spellings embedded 
in the long term and applied to 
independent writing. 
 

LKS2 
 

 Use the NC document to 
check spellings for each 
year group. In 2 parts: 

 Statutory list 

 Focus on just one spelling pattern in a lesson otherwise it becomes too 
confusing for children to learn and embed. 

Spelling knowledge has 
improved. 
Recap on each pattern – 
sounds and words covered will 



 Spelling patterns 
 
Words taught in Year 3 and 4 
can form a large part of the 
KS2 spelling test so coverage 
of all patterns and exceptions 
is essential. Work as a phase to 
check what is being covered in 
each year. 
 
Resources: 
Spellodrome document has a 
definitive list of words. 
Twinkl, Spelling Shed, 
grammarsaurus,  also make 
crossword puzzles, sorting 
games, Phonics Play online 
resource. There are also 
numerous spelling activity 
books in school. Lancs KLIPS 
document 

 Allow lots of practical activities to embed spellings eg. Air writing, writing 
with coloured felt pens, sorting activities, online games. Also use Phonics 
play to revise and embed by completing interactive tasks. 

 Very able spellers – ensure they have extra words with the pattern being 
taught - these are to be researched and used in lesson as well as 
spellings home work. 

 Practise the convention – sentence work to be set containing words 
from lesson. 

 Have a topic word bank to refer to and a copy non each desk. When 
editing children should refer to this to check their key words are 
correctly spelt. This will also be useful for Talk for Writing units so key 
words are available for every lesson. 

 Weekly spelling test to be completed from the spellings that are sent 
home to be practised LCWC. Differentiate by number given. 

 Word pyramids are really effective – recommended by Literacy expert at 
LLA. These can be used in the lesson or as an extra early morning 
activity. 

 Spelling patterns, key vocabulary and tricky words need to be displayed 
on the English working wall. 

 Intervention for children who find spelling really difficult. 

allow children to familiarise 
themselves with how the word 
is spelt. 
Success = spellings embedded 
in the long term and applied to 
independent writing. 

 

UKS2 
 

 Use the NC document to 
check spellings for each year 
group. In 2 parts: 

 Statutory list 

 Spelling patterns 

 
Year 6 will need to revise 
words from all patterns taught 
in KS2. Coverage of all patterns 
and exceptions is essential. 
Work as a phase to check what 
is being covered in each year. 
 
 
 

 Allow lots of practical activities to embed spellings eg. Air writing, writing 
with coloured felt pens, sorting activities, online games. Also use Phonics 
play to revise and embed by completing interactive tasks. 

 Very able spellers – ensure they have extra words with the pattern being 
taught - these are to be researched and used in lesson as well as 
spellings home work. 

 Practise the convention – sentence work to be set containing words 
from lesson. 

 Have a topic word bank to refer to and a copy non each desk. When 
editing children should refer to this to check their key words are 
correctly spelt. This will also be useful for Talk for Writing units so key 
words are available for every lesson. 

 Weekly spelling test to be completed from the spellings that are sent 
home to be practised LCWC. Differentiate by number given. 

Spelling knowledge to 
improve. 
 
Recap on each pattern – 
sounds and words covered will 
allow children to familiarise 
themselves with how the word 
is spelt. 
 
Success = spellings embedded 
in the long term and applied to 
independent writing. 

 



Resources: 
Spellodrome document has a 
definitive list of words. 
Twinkl, Spelling shed, 
Grammarsaurus, also make 
crossword puzzles, sorting 
games, Phonics Play online 
resource. There are also 
numerous spelling activity 
books in school. 

 Word pyramids are really effective – recommended by Literacy expert at 
LLA. These can be used in the lesson or as an extra early morning 
activity. 

 Spelling patterns, key vocabulary and tricky words need to be displayed 
on the English working wall.  

 Intervention for children who find spelling really difficult. 

Phase Key priorities - 
Handwriting 

Actions Intended Impact 

KS1 Reinforce correct letter 
formation. 
 
Reinforce correct sizing of 
letters and lower/upper 
descenders position on line. 
 
Reinforce correct spacing. 
Increase hand writing stamina. 
 
Move on to joining letters. 

 Penpal DVD’s must be used and followed for teaching handwriting to 
revise correct letter formation, size and spacing. Lesson skill is then 
clearly displayed on the interactive whiteboard and followed through. 

 Children to complete tasks from the Penpal booklet, which will allow 
them to copy easily from the text above. 

 Children really struggling - look at using dough disco intervention to help 
strengthen wrist and hand muscles daily exercise. 

 Children with good letter formation/size can then move onto tasks using 
their handwriting books. 

 Add in challenges so that children build up speed of hand writing again. 
This will address stamina. 

Children understand the 
importance of clear, legible 
handwriting of the correct size 
and show good progress in 
handwriting skills. 
 
Increased handwriting 
stamina. 

LKS2 Reinforce correct letter 
formation. 
 
Reinforce correct sizing of 
letters and lower/upper 
descenders position on line. 
 
Reinforce the skills needed for 
joined handwriting. 
 
Reinforce correct spacing. 
 

 Penpal DVD’s must be used and followed for handwriting lessons to 
revise correct letter formation, size and spacing. Lesson skill is then 
clearly displayed on the interactive whiteboard and followed through. 

 Initially, children to complete tasks from the Penpal booklet, which will 
allow them to copy easily from the text above. 

 Children with good writing can then move onto tasks using their 
handwriting books. 

 Add in challenges so children build up their handwriting stamina again. 

This will address stamina.  

 Issue pen licences to encourage good writing. 

Children understand the 
importance of clear, legible 
handwriting of the correct size 
and show good progress in 
handwriting skills. 
 
Joined handwriting in line with 
school policy. 
 
Increased handwriting 
stamina. 



Increase hand writing stamina.  Children really struggling - look at using dough disco in SAQ to help 

strengthen wrist and hand muscles daily exercise. 

UKS2 Reinforce correct letter 
formation. 
Reinforce correct sizing of 
letters and lower/upper 
descenders position on line. 
 
Reinforce the skills needed for 
joined handwriting. 
 
Reinforce correct spacing. 
 
Increase hand writing stamina. 

 Penpal DVD’s must be used and followed for handwriting lessons to 
revise correct letter formation, size and spacing. Lesson objective is 
then clearly displayed on the interactive whiteboard and followed 
through. 

 Initially, children to complete tasks from the Penpal booklet, which will 
allow them to copy easily from the text above. (Year 6 use Year 5 books). 

 Children with good writing can then move onto tasks using their 
handwriting books. 

 Issue pen licences to those children not already using a pen to 
encourage neat, joined writing. 

 Add in challenges so children build up their handwriting stamina again. 

This will address stamina.  

 Children really struggling - look at using dough disco in SAQ to help 
strengthen wrist and hand muscles daily exercise. 

Children understand the 
importance of clear, legible 
handwriting of the correct size 
and show good progress in 
handwriting skills. 
 
Increased 

handwriting stamina. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Action Plan: Character Education, Behaviour for Learning and Wellbeing 

Choose the activities best suited to your class and personalise accordingly. There are a bank of resources to go alongside the Recovery Curriculum, saved in 

planning in the folder ‘Recovery Curriculum Autumn 2020.’ These resources are to be used for ideas and prompts: pupils should not be doing lots of 

worksheets or paper based tasks.  

Children use play to connect, to process and to make sense of their world so activities should be, as much as possible, hands on, sensory, creative and fun, 

to support pupils in settling back into school, talking about their feelings and to enjoy school again. We need to support our pupils as they settle back into 

school, ensuring they feel secure and happy before we begin any more ‘formalised’ learning. 

Key Priorities – Character Education 

Phase Actions Intended Impact 

All Year 
Groups 

 
 

Identify the key character muscles which help learning and examine how strong we are in each. 
Focus on one of these character muscles to highlight strengths 
Good learning character muscles include  
Enthusiasm: Ready and keen to learn all there is to know, and to contribute and enjoy.  
Concentration: The act of focusing your attention.  The art of not being distracted.  
Curiosity: A strong desire to know or learn something.  Asking questions to learn more. 
Self-Control:  Restraining yourself from doing something that may not be appropriate at the time.  Involves self-control.  
Creativity: Forming new ideas, images, or concepts.  
Co-operation: The ability to work together. May involve compromise or self-sacrifice.  
Teamwork/Inclusiveness:  Allowing others to join in and not limiting yourself to certain people.  
Friendship: Involves trust, generosity, sharing, empathy and more.  Shouldn’t be treated lightly or traded away.  
Kindness: Being generous, thoughtful, and friendly.  
Resilience: The ability to recover from difficulties.  
Listening: Listening politely and respecting other people’s ideas.     
 
Each week  
Every Friday afternoon will be used for wellbeing time where children will take part in meditation sessions, creative 
projects linked to character education qualities such as teamwork, resilience, creativity etc. or mindfulness activities.  
 
Character education session can be linked with the Well-being activities where appropriate taking into account how they 
fit with the 5 lever model. 
Use the resources for Character Education as laid out in the KS planning folders 
 
 

Make children aware of 
the character muscles 
they need to become 

good learners and 
identify which they may 

have used less during 
lockdown. 

 
Practice each character 
muscle as the teacher 

feels is necessary  



Key Priorities – Behaviour for Learning 

Phase Actions Intended Impact 

All Year 
Groups 

 

 Discuss the Golden Rules in order to make clear to pupils what is expected of them. 

 Consistent use of BETTIES to tighten up on ‘niggles’. 

 Ensure that all staff within each class group understand their responsibility in consistently encouraging pupils to 
reach the expectations. (Must once again secure a highly orderly learning environment especially in light of 
COVID-19 procedures and restrictions). 

 Through PSHE/Character Education revise the school values: Success  Tolerance  Ambition  Resilience  Self-Belief 

 Through PSHE and Circle Time, develop children’s sense of pride, responsibility and forethought and instil the 
need to consider consequences of words or actions.   

 Clear guidelines regarding the non-negotiables and consistent use of behaviour policy by all staff for low level 
disruption in class: 

– Shouting out in class 
– Preventing others from working and participating in activities 
– Deliberately seeking attention at the expense of others  
– Interfering with another person’s work  
– Moving around school in a way that falls below the expected standards of general behaviour, e.g. running, 

shouting, pushing, jostling 
– Play fighting 
– Non-completion of school work that could be reasonably expected 
– Hiding another person’s property 

 Reinforcement of positive aspects of children’s behaviour/use positive behaviour strategies to reinforce children's 
own sense of self-worth – every Friday class achievement assembly. 

 Praise & Reward strategies to be used consistently: 
– Verbal praise 
– Written praise through celebratory comments in marking 
– Affirmation stickers and stampers in books 
– The use of Merit/Dojo Points 
– The use of House Points  
– ‘Praise Postcard’ and ‘Ask Me What I Did’ stickers to share good news with parents  
– Giving positive oral feedback to parents/carers 
– Merit certificates written by class teachers or Teaching Assistant’s  
– Special stickers awarded by the Midday Supervisors               
– Allowing children to share work with the rest of the class, other classes or teachers  
– Showing work to the Headteacher 

 JP to monitor use of Dojo Points and Class Dojo to celebrate achievement. 

 DHT to monitor lunchtime behaviour. 

We re-establish a moral 
framework within which 
responsibility and 
initiative, caring 
attitudes and positive, 
trusting relationships 
can flourish. 
 
There is consistency and 
continuity of approach 
for pupil behaviour. 
 
We re-establish a 
purposeful and orderly 
atmosphere about 
school which is 
conducive to effective 
teaching and learning so 
that all our pupils:  
-can learn without being 
disrupted by others.  
-develop a positive 
attitude to learning and 
produce work of the 
highest possible 
standard.  
-work within a clear 
framework of rewards 
and sanctions and show 
through their actions 
that they know what 
constitutes acceptable 
and unacceptable 
behaviour. 



 Ensure Values certificates and Always Children certificate are awarded at the end of each half-term. 

 Hot Chocolate Friday to resume once it is safer to mix pupils from all year groups. For the Autumn Term, pupils 
nominated by class teachers will receive a Headteacher’s Award.  

-take pride in 
themselves and their 
school. 

Key Priorities – Wellbeing 
 To help all our children to explore their feelings, emotions and sense of well-being. This will enable them to acknowledge, accept and feel secure and 

positive in the world we now live in. 

 To provide children with strategies to support them with their physical and mental wellbeing. 

 Introduce methods that encourage socialising, help promote self-expression, reflection, curiosity, and innovation which are important for both 
academic progress, as well as personal growth and fulfilment. 

 To deliver the 5 Levers through wellbeing/PSHE sessions. 

Phase Actions Intended Impact 

KS1 
 

Every morning children will place their name on a feelings chart within their classroom and verbalise their feelings to their 
teacher during the initial meet and greet session.  
 
X3 ‘Rainbow’ sessions per week to undertake activities related to the Five Levers allowing children to speak and heard 
amongst their peers and staff. (See phase planning for activities and electronic resource folder). 
 
Every Friday afternoon will be used for wellbeing time where children will take part in meditation sessions, creative 
projects linked to character education qualities such as teamwork, resilience, creativity etc. or mindfulness activities.  
 
PSHE lessons from STP to be delivered as usual where themes differ. 
 
Participate in the daily mile every afternoon to ensure children have regular ‘brain-breaks’ from lessons, are physically 
active and engage with their peers. 

Expanding wellbeing 
vocabulary is essential in 
supporting children, as 
well as staff, to improve 
their wellbeing. Pupils 
will feel comfortable 
talking about their 
feelings. 
All of these activities are 
used to reduce anxiety, 
build resilience and 
support reintegration to 
the school environment. 
 
Pupils have more energy 
and learning stamina 
improves as a result of 
increased physical 
activity. 

KS2 
 

X3 ‘Rainbow’ sessions per week to undertake activities related to the Five Levers allowing children to speak and heard 
amongst their peers and staff. (See phase planning for activities and electronic resource folder). 
 
Every Friday afternoon will be used for wellbeing time where children will take part in meditation sessions, creative 
projects linked to character education qualities such as teamwork, resilience, creativity etc. or mindfulness activities.  
 
PSHE lessons from STP to be delivered as usual where themes differ. 
Participate in the daily mile at least three times a week to ensure children have regular ‘brain-breaks’ from lessons, are 
physically active and engage with their peers. 

 

 



Action Plan: SEND 

Pupils with SEND all have their individual needs and strengths. They will also have all had different experiences of lockdown, with some enjoying it and 

thriving. The actions below are designed to support pupils with SEND as a group; however, staff should ensure a person-centred approach to any actions for 

individual pupils. Wellbeing, developmental and social needs are the initial priority, then moving on to academic progress. 

Some parents may also need reassurance and support. Class teachers and SENDCo to communicate closely with them and provide regular updates about their 

child via Class Dojo / phone calls. 

Class teachers and support staff should remember to involve the pupil in decisions made about their provision, as appropriate. 

Priority for EYFS – when appropriate, observe pupils and ensure the needs of those with reported SEND are being met. Work with EYFS staff. Phone parents of 

pupils with SEND to re-assure and gather further information. 

Other things to note: 
For pupils with communication and interaction difficulties, language difficulties may have increased. Transition issues are likely to be emphasised and social 
skills may need to be re-learned. 
 
For pupils with cognition and learning difficulties, self-help skills may have improved or worsened; likely regression in academic skills, self-confidence and 
esteem may be affected. 
 
For pupils with SEMH difficulties, lockdown may have been especially hard, especially for those with ADHD. Existing SEMH needs are likely to have been 
exacerbated; pupils with no identified SEMH may now have needs. 
 
For pupils with sensory / physical needs, their experience will have partly depending on the support at home. Some may have benefited, good SEMH will be 
key. 
 
Targets in IEPs, EHCPs and SEND Support Plans may need to be adapted. For some pupils SEMH targets may be more important at this point, before academic 

targets can be focused on. Plans and targets may need to be reviewed more regularly this term. 

 

 

 



Phase Key Priorities – 
In Class 
Support 

Actions Intended Impact 

All 
 

Supported 
transition 

 Teaching staff to share fact files, videos and information on Class Dojo, to give 
pupils as much information as possible before coming in to school. Parents have 
been given access to materials to support transition, including for children with 
specific SEND, and encouraged to contact class teachers and/or the SENDCo with 
any concerns.  

 Teaching staff to be aware of pupils with SEND who may need extra support with 
transition and contact parents appropriately. (Some pupils may have enjoyed 
being at home more than school, it will have suited their SEN) 

 Bespoke transition to be arranged for any pupils who require it e.g. phased 
return. 1-1 support and small group support where appropriate - use bank of 
resources on staff shared:  G:\My Drive\Planning\Staff\Home Learning 
Packs\Transition\Transition Resources for Website 

 Listen to pupils and observe their behaviours and actions – what do these tell us? 
Take these into account throughout the transition period. 

 Reassure pupils about all of the things that are familiar / the same, rather than 
focusing on what is different.  

 Establish new routines as soon as possible, this will ease anxiety for some pupils. 

 Display visual timetables in all classrooms – send a copy home where needed. 

 LEPS resources for supporting transition to be shared with staff, including specific 
resources for supporting pupils with ASD. 

 Consider the impact of new arrangements e.g. staggered arrivals with different 
routines may impact on some pupils, especially those who struggle with changes 
to routine. Inform pupils in advance and ensure 1-1 support staff know new 
arrangements for their pupils.  

 1-1 support staff to complete settling and transition activities with pupils as 
appropriate. Pupils join in with whole class feelings check in, but should only be 
expected to verbalise those feelings if they are able and willing to do so. 
Alternative methods of helping them to identify and understand their feelings 
should be tried e.g. picture cards, colours for feelings. 

 Pupils have a smooth and positive 
start to the new school year. 

 Pupils feel safe, secure and happy in 
school. 

 Pupils are happy to come to school 
and any anxiety surrounding this is 
reduced, ensuring successful 
reintegration into the school 
environment. 

 Parents feel reassured and supported. 

 Pupils can identify their feelings and 
communicate these in a manner 
appropriate to them.  

 Pupils will be able to access learning 
and begin to make progress in both 
SEMH and academic areas. 

 
 
 

Trauma recovery 
and nurture / 

SEMH support. 

 Pupils with SEND to be included in the delivery of the 5 levers in PSHE / wellbeing 
sessions, as set out in the wellbeing action plan. 

 Pupils with SEND to be included in the daily mile session and Friday afternoon 
wellbeing time, as set out in the wellbeing plan. 

 Pupils can explore their feelings and 
emotions, and be supported in 
identifying and managing them.  

 Pupils will feel secure in school and 
the wider world.  



 Pupils with SEND to be included within the classroom as much as possible to 
support engagement, social skills and sense of inclusion.  

 Opportunities for development of social skills, both formal and informal. 

 Listen to pupils and observe their behaviours and actions – what do these tell us 
about the child’s feelings? 

 SENDCo to be available for 1-1 nurture support as needed. This could include 
observations of pupils, as well as working on repair work or SEMH activities.  

 Staff CPD on Emotional Support Strategies e.g. zones of regulation, as needed. 

 SENDCo share useful documents and information with staff: Survival in Primary 
School, overview of trauma and adverse childhood experiences. 

 Use of additional whole class resources, such as Inner World Work 
#wholeclasshappy and Beyond the Boxall whole class strategies. 

 Class teachers, support staff and SENDCo to work closely with parents of 
individual children who are struggling with emotional and mental health, to 
ensure the home-school partnership strengthens provision and benefits the pupil. 
Regular and positive interactions with parents via Class Dojo and phone calls. 

 Look at bespoke approaches to e.g. behaviour, if needed. Some pupils with SEND 
may need a slightly adapted version of the behaviour policy. SENDCo to work with 
class teacher and support staff, along with the Head, if this is required. 

 Pupils will be able to identify and 
reflect on their own strengths and 
develop good self-esteem and 
positive mental wellbeing.  

 Pupils will be able to access learning 
and begin to make progress in both 
SEMH and academic areas. 

 Parents are involved in supporting 
their child and feel reassured and 
informed about provision in school. 

 

Effective teaching 
strategies to 

ensure QFT for all 
pupils so that gaps 

in learning are 
closed and 

progress is made. 
 

 Quality First Teaching for all pupils. Flexible planning and adapted tasks mean all 
pupils are included in learning. 

 Create a calm, structured environment where boundaries are clear – again, 
beneficial to all pupils, but many pupils with SEND will benefit from explicit 
expectations. 

 Use of key words / word banks / knowledge organisers 

 Visual resources, lots of practical learning. 

 Short tasks, regular feedback. Reduce load on working memory (see actions 
below). 

 Ensuring starting points for individual children are identified and clear, plan 
lessons and activities from these. Don’t make assumptions about gaps. Use 
ongoing AFL to inform planning for class teaching and interventions (as per the 
AFL Action Plan) 

 Accelerate progress through inclusion, engagement with peers, co-production of 
new goals and activities based on individual intrinsic motivations. 

 Use pre-learning – to be discussed at INSET. 

 Focus on character muscles - building independence and confidence. 

 High quality, inclusive teaching 
includes all pupils.  

 Adapted learning tasks and strategies 
support pupils with SEND with their 
learning and progress.  

 Pupils are motivated and feel 
confident in their learning and 
progress. 

 Pupils make measurable progress 
against both specific targets and age-
related expectations. 

 



 Regular movement breaks – these will benefit all pupils, but there are some pupils 
with SEND who will need this even more following the last 6 months. 

 Use of recording devices / speech to text apps for pupils to record ideas, 
alongside hand written work, especially whilst they are still building writing 
stamina. Focus on celebrating good ideas, extending creative thinking and 
building confidence.  

 Use of thought mapping, note taking and visual prompts wherever possible, 
encourage older pupils to become more independent with this. 

 Support in the classroom will need to be more distanced and pupils / staff will not 
be able to move around as easily. Therefore, careful seating plans to be devised 
by teaching staff to allow for support for a group of pupils to be delivered more 
easily. Consideration for pupils’ individual needs also to be considered with 
regards to seating e.g. pupils with ASD often prefer to be near a wall for security 
and would not want to be exposed at the front of the classroom.  

Supporting poor 
short term and 

working memory 
and embedding 

learning into 
longer term recall. 

 Staff training on short term memory to be delivered by SENDCo. Resources to be 
distributed to staff. 

 Reduce working memory load by reducing quantities of material e.g. not too 
much text to read, and reviewing topics regularly.  

 Simplify mental processing activities; break down multi-step tasks.  

 Plan for plenty of repetition opportunities to support knowledge acquisition.  

 Use memory aids such as word strips, wall charts, multiplication grids and 
counters. As well as audio recording devices and programmes (as above). 

 Use of thought mapping, note taking and visual prompts wherever possible, 
encourage older pupils to become more independent with this. 

 Plenty of praise and encouragement to build self-esteem.  

 Pupils with poor short term and 
working memory are able to use 
strategies to either retain or utilise 
information.  

 Pupils are able to use strategies to 
make progress and feel confident in 
their learning. 

Supporting 
physical and 

sensory needs (as 
needed). 

 Development of gross and fine motor skills – incorporate activities into lessons. 

 SAQ intervention to support pupils’ fine and gross motor skills. 

 Increased movement / sensory breaks – pupils go outside into their zone if 
needed (and support is available) and use any available equipment. Some children 
may benefit from having a sensory box that is theirs and not used by anyone else 
(following Covid RA). 

 Classroom staff to ensure a calm and quiet learning environment (some have 
been at home for the entire lockdown) with opportunities for pupils who struggle 
to use headphones (again, following Covid RA) and / or have access to a quiet 
space if the activity is likely to be noisy.  
 
 

 Pupils physical and sensory needs are 
supported appropriately, allowing 
them to focus on their learning and 
make progress. 



Phase Key Priorities – 
Out of Class 

Interventions 

Actions Intended Impact 

All Trauma recovery 
and nurture / 
SEMH support. 

 Support staff to be available to provide nurture or wellbeing support for 1-1 or 
small groups as needed, using resources such as the ELSA materials, SEAL small 
group activities and Beyond the Boxall (to be shared with staff at INSET). To be 
planned with the class teacher. 

 SENDCo to be available for 1-1 nurture support as needed. This could include 
observations of pupils, as well as working on repair work or SEMH activities.  

 

 Pupils can explore their feelings and 
emotions, and are supported in 
identifying and managing them.  

 Pupils will feel secure in school and 
the wider world.  

 Pupils can identify and reflect on their 
own strengths and develop good self-
esteem & positive mental wellbeing.  

 Pupils will access learning and begin 
to make progress in both SEMH and 
academic areas. 

Supporting pupils 
with catching up 
and plugging gaps 
in learning and 
understanding. 

 Accurate assessment to identify clear starting points – don’t assume gaps. Be 
clear of the individual strengths and needs. Regular informal assessment of 
progress and attainment (as per the AFL Action Plan) 

 Use maths and English action plans to identify clear focus for learning and 
attainment. 

 Class teachers and support staff to deliver small group sessions of pre-teaching 
for pupils who are not ready to work on their age-related objectives (or catch up 
objectives). 

 Precision teaching to be used to catch up and embed specific learning needed, as 
identified by the class teacher – staff training to be delivered at INSET.  

 Intervention programmes for those children falling behind in maths and English – 
as detailed in the maths and English action plans. Afternoon interventions to be 
delivered by teaching staff; support staff to oversee afternoon classroom sessions 
following input by class teacher. 

 Timetable for intervention spaces to be created (in line with Covid RA) to ensure 
all classes get access to small group work spaces. 
 

 Pupils with SEND receive targeted 
intervention to support their learning 
and progress.  

 Pupils are motivated and feel 
confident to approach tasks. 

 Pupils make appropriate progress and 
gaps in learning and attainment are 
closed as much as possible. 

 

 

 

 



Action Plan: AFL 

Phas
e 

Key Priorities  
 

Actions Intended Impact 

FS School Baseline Assessments begin 

 
TM and LO to begin baseline assessments.  These will take into 
account likely hood that children may be at a lower level than 
previous years.  More evidence will be gathered for 30-50 months 
rather than 40-60 months.  Emphasis will also be placed on social 
development and communication and language. 

Collect evidence for school Baseline 
assessment. 

KS1 
 
 

Assessment of children’s attitude to 
learning 
 

Undertake activities that allow children to show their behaviours for 
learning.  Use lessons to gauge how well the children are ‘ready to 
learn.’ 
Look at the Character Education action plans and recovery 
curriculum and focus on areas of behaviour for learning that are 
needed. 

Identify areas of strength and 
weakness in behaviours for learning 
identified by the ‘Character Education 
Action Plan’ 
Use plan to focus on developing areas 
of weakness to ensure children are 
quickly ready to learn effectively. 

Assessment of children’s academic 
attainment - General 
 

Use adapted lesson AFL sheets to assess where the children sit 
against PREVIOUS YEAR’S Key learning objectives.  After each lesson 
or series of lesson according to the Maths or English curriculum, 
assess children as being O,B,OT or A.  For Y1, assess against GLD and 
early years framework. 

To gain an effective, developing 
picture of where the children’s 
learning is which will inform future 
planning. 

Assessment of children’s academic 
attainment - Maths 

 

Use of end of unit assessments for WRM according to their recovery 
curriculum but not formally.  The example assessment questions are 
provided for each ready to progress criterion, demonstrating the 
depth and breadth of understanding that pupils need to be ready to 
progress to the next year group. These can be used during lessons as 
activities rather than tests so that assessment is effective but 
informal. 

Support teacher assessment in in the 
Autumn term and show a continued 
movement towards recovery. 
Aid the next stage of planning for 
recovery. 

Assessment of children’s academic 
attainment - Phonics 

 

Informal benchmarking of phonics levels carried out throughout the 
first half term.  Identify the stage at which each child is learning in 
preparation for work towards year 1 phonics screening or Y2 
phonics catch up. 

Create a baseline for future planning 
for phonics screening. 

Assessment of children’s academic 
attainment - Writing 

Clear use of cold and hot tasks to ensure that progress towards 
identified expectations can be evidenced. 

Consistent teaching of common gaps 
and the progress made measured and 
evidenced for moderation. 



Regular use of success criteria which have been developed as a 
phase to provide structure for the children’s learning and clear 
evidence of progress towards a target. 

Use of topic knowledge organisers 
and quizzes 

 

Make use of working with knowledge organisers to establish 
whether children are understanding concepts taught.  This should 
be regular, and embedded into most lessons. 
Quizzes should be used to establish understanding of taught 
concepts.  These could be done at any time to maximise the AFL and 
learning opportunities.  This information could also be added to AFL 
and feedback sheets. 

 

Regular phase meetings to 
benchmark assessments across 
classes and look for common gaps 
in learning 

 

Regular (weekly) meetings to moderate AFL outcomes and collect 
information with regards to gaps in learning.  Look for common 
themes and organise future planning.  Look at assessment sheets to 
identify children who would benefit from focused teaching to 
improve progress back to ARE from previous year. 

Accelerated learning paths planned 
through thorough investigations of 
AFL patterns and phase planning to 
ensure consistency.   

Feedback opportunities for children 
in lessons 

 

Clear use of mini plenary during lesson time to provide instant 
feedback to children during lessons.  Flexible lesson planning to 
allow for groups of children to be focussed upon during lessons 
where common misconceptions or gaps arise. 

Children make accelerated learning to 
fill gaps through point of learning 
feedback 

Summative assessment of learning Limited use of summative assessment against previous year’s ARE.  
These may include White Rose end of term assessments/unit 
assessments, written comprehension if appropriate (Not Y2) 
Practice SATS (Y2), phonic screening tests. 

Appropriate use to support teacher 
assessments and evaluate teaching 
and learning of gaps within the 
children’s knowledge from previous 
year. 

KS1 Summative Assessment of 
Learning 

Following the assessment cycle for 2020-21 formal summative 
assessments to be taken by the class teacher for period 1 in 
Reading, Writing and Maths. These results should be submitted on 
SIMS. 

Period 1 data will provide a 
benchmark for the rest of the year 
and progress of the children can be 
measured from this point post 
lockdown. 

 
KS2 

 

Assessment of children’s attitude to 
learning 
 

Undertake activities that allow children to show their behaviours for 
learning.  Use lessons to gauge how well the children are ‘ready to 
learn.’ 
Look at the Character Education action plans and recovery 
curriculum and focus on areas of behaviour for learning that are 
needed. 

Identify areas of strength and 
weakness in behaviours for learning 
identified by the ‘Character Education 
Action Plan’ 
Use plan to focus on developing areas 
of weakness to ensure children are 
quickly ready to learn effectively. 



Assessment of children’s academic 
attainment - General 

 

Use adapted lesson AFL sheets to assess where the children sit 
against PREVIOUS YEAR’S Key learning objectives.  After each lesson 
or series of lesson according to the Maths or English curriculum, 
assess children as being O,B,OT or A.  For Y1, assess against GLD and 
early years framework. 

To gain an effective, developing 
picture of where the children’s 
learning is which will inform future 
planning. 

Assessment of children’s academic 
attainment - Maths 

 

Use of end of unit assessments for WRM according to their recovery 
curriculum but not formally.  The example assessment questions are 
provided for each ready to progress criterion, demonstrating the 
depth and breadth of understanding that pupils need to be ready to 
progress to the next year group. These can be used during lessons as 
activities rather than tests so that assessment is effective but 
informal. 

Support teacher assessment in in the 
Autumn term and show a continued 
movement towards recovery. 
Aid the next stage of planning for 
recovery. 

Assessment of children’s academic 
attainment - Reading 
 

(Year 3) Informal benchmarking of phonics levels carried out 
throughout the first half term.  Identify the stage at which each child 
is learning and who needs to be given the opportunity for 
reinforcement. 
Use Accelerated Reader to establish a reading age and ZPD to 
ensure that children have a suitable reading book. 
Assess those children with their reading score from March to look 
for regression. 
Use the diagnostic tool to plan a reading teaching plan and 
opportunities to plan collaboratively for shared reading. 

Quickly establish reading abilities and 
provide evidence and information for 
planning shared reading sessions. 

Assessment of children’s academic 
attainment - Writing 

Clear use of cold and hot tasks to ensure that progress towards 
identified expectations can be evidenced. 
Regular use of success criteria which have been developed as a 
phase to provide structure for the children’s learning and clear 
evidence of progress towards a target. 

Consistent teaching of common gaps 
and the progress made measured and 
evidenced for moderation. 

Use of topic knowledge organisers 
and quizzes 

 

Make use of working with knowledge organisers to establish 
whether children are understanding concepts taught.  This should 
be regular, and embedded into most lessons. 
Quizzes should be used to establish understanding of taught 
concepts.  These could be done at any time to maximise the AFL and 
learning opportunities.  This information could also be added to AFL 
and feedback sheets. 
 

Regular overlearning to help with fact 
retention and to reinforce concepts 
taught. 



Regular phase meetings to 
benchmark assessments across 
classes and look for common gaps 
in learning 

 

Regular (weekly) meetings to moderate AFL outcomes and collect 
information with regards to gaps in learning.  Look for common 
themes and organise future planning.  Look at assessment sheets to 
identify children who would benefit from focused teaching to 
improve progress back to ARE from previous year. 

Accelerated learning paths planned 
through thorough investigations of 
AFL patterns and phase planning to 
ensure consistency.   

Feedback opportunities for children 
in lessons 
 

Clear use of mini plenary during lesson time to provide instant 
feedback to children during lessons.  Flexible lesson planning to 
allow for groups of children to be focussed upon during lessons 
where common misconceptions or gaps arise. 

Children make accelerated learning to 
fill gaps through point of learning 
feedback 

Summative assessment of learning Limited use of summative assessment against previous year’s ARE.  
These may include White Rose end of term assessments/unit 
assessments, written comprehension if appropriate (Not Y6) 
Practice SATS (Y6), phonic screening tests. 

Appropriate use to support teacher 
assessments and evaluate teaching 
and learning of gaps within the 
children’s knowledge from previous 
year. 

KS2 Summative Assessment of 
Learning 

Following the assessment cycle for 2020-21 formal summative 
assessments to be taken by the class teacher for period 1 in 
Reading, Writing and Maths 
These should be submitted on SIMS. 

Period 1 data will provide a 
benchmark for the rest of the year 
and progress of the children can be 
measured from this point post 
lockdown. 

 


